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further investigation. It will be discussed in the conclusion whether the survey has 

contributed to a greater understanding of the kinds of identity struggles NNTs may or 

may not experience, and whether this situation could be remedied with a deeper 

incorporation of ELF in English language teaching.  
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Figure 1: EFL versus ELF by Jenkins (2006: 140) 

Jenkins (2006: 138-139, 144) argues that in EFL, due to strong NS norm presence in SLA, 

even the slightest deviation from NS English is categorized as an error. In ELF theory, 

such deviations from NS English are not necessarily categorized as errors. This refusal to 

conform to prescriptive standards means that it is often regarded as a deficient form of 

English and thus ignored by traditionalist scholars. The potential of the concept of ELF is 

dismissed before it is apprehended. 

 

 

Jenkins uses this figure to illustrate the differences between English as a foreign 

language and English as a lingua franca. On the left side, the basic aspects of EFL are 

described, whereas on the right hand side, those of ELF can be found. This illustration 

makes obvious how the argumentation for ELF is built and why the distinction is so 

important. EFL uses the NS as the single norm, degrading transfer, interference or code-

switching to errors, which have to be overcome and must not occur at a higher level of 

proficiency. Contrarily, ELF is described as comprising World Englishes. Language 

backgrounds are used creatively and are perceived as benefits rather than as negative 

interferences. Thus, bilingual resources give their users a higher potential of flexibility 

and tolerance towards their interlocutors with the goal of effective communication on 

both sides. It is important to mention that language variation, adaptation or creative 

use, conceived as mistakes in EFL teaching, in most cases do not hinder effective 

communication; therefore, such phenomena are not classified as errors as in EFL 























22 

 

does not prescribe norms or models to the centre but is used and influenced by people 

from a very heterogeneous group. 
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helped to exclude any general demographic tendencies due to age. After separating the 

participants into two groups consisting of teachers of adults and schoolteachers, the age 

distribution did not change significantly.  

All of the participants stated German as their mother tongue. Furthermore, the vast 

majority lived and taught in either Upper or Lower Austria or in Vienna in the public or 

private sector at the time of the investigation. Adult teachers predominantly worked in 

and around Vienna either at the WIFI, a VHS2 or referred to private tutoring classes. 

Schoolteachers were either employed at traditional grammar schools (Gymnasium) or 

vocational schools for social or touristic professions. The teacher education they had 

received was the same for all participants, namely, the official Austrian teacher training 

program (Lehramt). A small minority of the respondents had continued their studies 

with a doctorate after graduating from the teacher training course.  

The results of the questionnaire will be discussed in 4.3. question by question. Answer 

frequencies will be analyzed in comparison to the reference surveys, expectations will be 

stated and discussions started. This will be done by connecting comments from the 

questionnaire with statements from the interviews and as well as previous expectations 

and results.  

4.2.2. Interviews 

Finally, it was decided to conduct interviews to supplement the questionnaire survey. As 

soon as it was clear that the number of respondents would not be enough for a full 

quantitative analysis, supplementary interviews deemed necessary. They were designed 

to emphasize tendencies found and assumptions made from comments and answers 

from the current and the original questionnaires.  

In total, four interviews were conducted. Two of them were with teachers of adults and 

two with schoolteachers, of which all were female. It cannot be highlighted enough, how 

much their volunteering and their invested time and effort are appreciated. I am very 

                                                      
2
 The WIFI and the VHS Wien are adult education centers with free access for everyone in Vienna. The 

further is partly run by the Austrian federal economic chamber (WKÖ) and the latter by the city of Vienna. 
Students study voluntarily and mostly pay fees for the courses.  
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studying to strive for this target. According to an SPSS-cross tab, a vast majority who 

answered question 4 with Yes again chose Yes in question 5. This is also valid for the 

exact opposite: the larger group who felt they had not reached the goal, also state that it 

is not important to them. According to those who opt for No in both cases, it can be 

assumed that their reason for rejecting a language model is their insecurity and not 

having reached the expected goal they are supposed to emulate as much as possible. 

This correlation indicates a reaction against a NS norm due to personal insecurity and 

reveals interesting information about the reasons for identity struggles as found in other 

studies (see Inbar-Lourie 2005; Varghese et al. 2005; Jenkins 2007). Those respondents 

who think they have reached the expected goal and also find it important for their 

profession should be predominantly confident with their situation as NNTs.  

     Question 4 * Question 5 Crosstabulation (1 response missing) 

Count 

 
Question 5 

Total Yes No other 

  Question 4 Yes 21 5 0 26 

No 2 6 0 8 

other 0 1 1 2 

Total 23 12 1 36 

                       Table 3: Q4 * Q5 Crosstab   

Respondents explained their choices with rather different comments. 15% of people 

who give Yes as an answer, say that only achieving a goal can give a teacher enough 

language confidence in front of the pupils (4, 21, 28, 34, 37) and nearly 10% state that 

only then can the teacher be an appropriate model for his/her pupils (3, 28, 29, 30): 

Die SchülerInnen müssen das Gefühl haben, dass du die Sprache beherrschst. 
Du bist der Orientierungspunkt. [28] 

The pupils need to get the feeling that you have mastered the language. You are the point of 
reference. 
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pronunciation in general (interview 3.4.). It is clear that for both, effective 

communication is more important than trying to conform to the NL (interviews 1.4.; 

3.2.). What is interesting is that both interviewees are confident because of their NNT 

training and experience and regard this as an advantage over NSs. They consider ELF a 

useful tool with which one can communicate, and a source of self-confidence. 

(interviews 1.10.; 3.12.; 3.13.). Both conclude their interviews by suggesting a general 

trend towards ELF in teacher education and consequently in language teaching 

(interviews 1.11.; 3.11.), especially if they have already used books which have 

integrated NNSs as sample speakers in their listening activities and introduced the 

concept of ELF to their students.  

When answering the question about differences of status between a learner and a user 

of English, all four agree that they are not able to decide which category they would 

prefer for themselves (interviews 2.2.; 3.5.; 4.6.). They do not find it negatively connoted 

to be a learner in a specific situation (interview 1.1.; 4.6.), which could possibly suggest a 

generally positive opinion of the concept of LLL4. Furthermore, they all support the fact 

that there are more NNSs of English in the world and therefore, grant themselves and 

generally the NNST an advantage over the NS when teaching English. The reasons for 

this discussed in the interviews are completely congruent with those mentioned in the 

questionnaire answers and in the literature. Especially, the two schoolteachers and one 

of the teachers of adults (1) are unsure how to incorporate ELF into the classroom 

Although they know well about it (interview 2.14.; 4.10.; questionnaire 17). The opinion 

of these four interviewees can be seen as partly representative of the broad spectrum of 

answers and comments received from respondents to the questionnaire. 

It is not immediately clear from the interviews whether NNTs struggle with their identity 

construction, as suggested in the literature. In the interviews, the participants appear to 

be taken by surprise when posed this question and try to think about how to describe 

their feelings about their identity in words (interview 2.3.; 4.5.). The question also arises, 

why numerous teachers state that they acknowledge ELF as a concept theoretically, 

have used it in their lessons and yet are not aware of possible multi-layered identities. 

                                                      
4
 Life Long Learning (LLL) is a promoted concept by the European Union for further education in all 

domains and phases of life.    
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confidence and concurs with the expected effect. These two aspects of NNTs can 

enlighten them regarding the concept of ELF and its positive potential.  

All in all, it seems that, despite opposing voices, the adult teaching sector is more reality-

oriented and can better integrate new found insights into their materials and curricula, 

whereas the public school system appears to be rather rigid and system-oriented, 

tending to maintain traditions and regulations. From this survey, the assumption that 

teachers of adults are more open in contrast with teachers of children and teenagers 

due to manifold reasons can be confirmed. The question arises: How can this gap be 

closed? Progress must be brought into the public teaching sector as well. A start has 

already been made by the intense research and scholarly work going on in the academic 

field. Furthermore, individual teachers, children and adults who are open to ELF in their 

English teaching classroom should be encouraged to spread their views. Why are some 

more tolerant than others? Llurda (2007: 18; 21) concludes his survey that long stays 

abroad may foster this tolerance, which could also be one of several reasons evident in 

the current survey. It is possible that personal experiences from conversations and 

positive feedback improve the image of the NNS as a fully proficient user of English.  

One other possible reason for this attitude is the idea of strongly assumed identity 

characteristics (see section 3.3. Pavlenko & Blackledge 2004). NNTs of children perceive 

themselves as different from NTs and immediately presume that they need to change in 

order to emulate the NS model. Reasons for this are varied; one is habit:  

Vielleicht, ist es wirklich Gewohnheit, weil alle anderen Hörbeispiele bis dahin 
[waren] in einem British oder American English (interview 3.7.). 

Maybe, they are just used to it because until then all the other listening examples were either 
in British or American English.  

Due to its geographical proximity and its former status as a colonial power, it can be 

assumed that Great Britain has continuously been preferred as the first point of 

reference for the English language. Together with a personal preference and habit this 

has helped to defend a NS norm. In the questionnaire, it is mainly explained by a 

personal passion for this nation and its language variety. Additionally, it is referred to in 

the course books in use, and their preference for BrE is made clear. These aspects have 
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In general, it can be stated, that although a significant number of the respondents do 

not claim to be insecure in their situation, it is conceivable that they have learnt to live 

with their constant struggles and attempts to emulate the NS, so much so that they do 

not even think it worthwhile to state this. Numerous statements that indicate that 

identity construction has so far been unimportant to them, suggest that this is the case. 

In the interviews especially it is more than obvious that only after the identity issue is 

pointed out to the interviewees do they reflect more on it (see interview 2.3.). 

Since in this survey the spectrum ranges from fully rejecting ELF as an appropriate 

concept for a better English teaching and learning situation to highly welcoming a 

development in this direction, it is impossible to generalize the attitude of NNETs 

towards ELF. The only realistic assumption that can be made is that a process in the right 

direction has already started and with the right amount of support will lead to behavior 

sensitive to recent ELF findings. However, it will need a greater academic contribution 

with direct recommendations to foster an acceptance of ELF in practice. It is sure that as 

soon as teachers are more informed about the multitude of options concerning their L1 

and respective culture, they would immediately profit from this situation and would also 

be able to confer this improvement to their students.  

What about the group of schoolteachers who are open-minded and state their interest 

in the recent changes in the questionnaire, a majority comprising NNTs from the adult 

teaching sector? It seems that so far the school system does not allow a special focus on 

NNS communication. Even the CEFR, which was briefly tackled before, mentions the NS 

as a valid reference, although, the CEFR attempts to foster communication and language 

skills, especially for economic purposes (Seidlhofer 2011: 185). Progressive teachers can 

become frustrated by official regulations further propagating a NS norm. Additional 

emphasis on teacher education and continuing training is desirable in order to inform 

NNTs about their possibilities and to better integrate ELF along with the knowledge and 

interest of those teachers who already have a progressive view, especially in the light of 

the CEFR. Secondly, political and full academic support needs to be granted. Only if 

authorities change their opinions that are expressed publicly, and as a consequence 

induce a more open discourse concerning NNSs, can total approval in favor of the NNSs 

be expected. Unfortunately, the best interest of the language user whether a teacher, 
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# Mother 

tongue 

Studies Age Sex group 

1/2 

Working 

at 

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Interview Interest  

1 German E, Sp. 20-30 f 1 AHS C yes native BrE + near-

native BrE 

yes yes  yes  yes yes yes yes yes 

2 German E, G 51-60 f 1 BHS C yes near-native BrE no no no bot

h 

yes no yes yes no no 

3 German E, Geo 51-60 f 1 BHS I no near-native BrE yes yes yes yes yes no  yes no no 

4 German E, F 51-60 m 1 HLW both no near-native BrE yes yes  yes no no no both no no 

5 German E, Rel 31-40 m 1 HLT I  near-native BrE 

+near native AE 

 no yes yes yes yes no  no no 

6 German E, L, PP 41-50 f 1 AHS I yes near-native BrE yes yes no yes yes yes yes yes yes yes 

7 German E, Geo 51-60 m 1 AHS C no near-native BrE yes yes no yes yes yes yes yes yes yes 

8 German E, Geo 51-60 f 1 AHS   near-native BrE  bot

h 

no yes no no yes both yes yes 

9 German  51-60 m 1 AHS  no near-native BrE no no no yes no no no both yes  

10 German E, 

Slaw. 

60+ f 1 AHS C no native BrE yes yes no yes yes yes yes yes no no 

11 German E, PP 31-40 f 1 AHS  no near-native BrE yes yes yes yes no yes no yes no no 

12 German Ling. 31-40 f 2 EWS I yes other yes yes no yes no yes no yes no no 

13 German  

Hungarian 

E, G 20-30 f 2  C no other yes no no yes no  yes no yes yes 

14 German E, Hist. 20-30 f 1 HAK/HAS both yes other no no no yes yes yes no yes yes yes 

15 German E, Hist. 31-40 f 2 VHS both yes near-native BrE yes no no yes no yes yes both no no 

16 German E, 

Rom. 

41-50 f 1 AHS      no yes yes no yes both no no 

17 German E, Arts 41-50 f 2 Uni C yes native AE no yes no yes yes  yes yes yes yes 

18 German E, G 51-60 f 1 AHS I yes native BrE no yes yes yes yes no yes both no no 

19 German E, 

Sport 

60+ f 1 AHS C yes near-native BrE yes yes no yes yes no yes yes no no 

20 German E, 

Music 

20-30 f 1 AHS I yes near-native BrE no no no yes no no no yes no no 

21 German E, L 51-60 f 1 AHS I no near-native BrE yes yes no yes no no yes yes no no 

22 German E, Hist. 51-60 f 1 AHS  yes native BrE yes yes yes yes yes no yes yes no no 

23 German E, G 60+ m 1 AHS I yes native BrE yes no no yes bot

h 

yes no both no yes 
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24 German E, F 51-60 m 1 HLT C yes near-native BrE yes no no yes yes yes yes yes no no 

25 German E, Hist. 41-50 f 1 HLT I yes near-native BrE yes no yes yes no no yes both yes yes 

26 German E 20-30 f 2 WIFI C yes near-native BrE no no no yes yes yes no yes yes yes 

27 German E, PP 20-30 f 2 WIFI I yes near-native BrE yes no no yes yes yes no yes no no 

28 German E, G 41-50 f 1 AHS both yes other yes yes no yes no no yes no no yes 

29 German E, Hist. 31-40 f 1 AHS I yes near-native BrE yes yes no yes no yes no yes no no 

30 German E, 

Slaw. 

60+ f 1 AHS C no near-native BrE yes yes no yes no no yes no no no 

31 German E, F 51-60 m 1 AHS I no near-native BrE yes yes yes yes yes no yes yes no yes 

32 German E, Hist. 31-40 f 1 AHS I no near-native AE yes yes no yes yes yes yes yes yes no 

33 German E 60+ f 2 VHS C yes near-native BrE yes yes no yes yes yes yes yes yes yes 

34 German E, Ital. 31-40 f 2  C yes near-native BrE yes yes no yes no no yes yes yes yes 

35 German E, Hist. 51-60 f 2 FH C no native AE +near-

native AE  

yes no yes yes yes no yes yes no no 

36 German E, G 41-50 f 2 FH both no near-native BrE yes yes bot

h 

yes no  yes yes yes yes 

37 German E, F 20-30 m 1 AHS C no near-native AE yes yes no yes  no yes yes yes yes 
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Abstract (German) 

Englisch ist international als Kommunikationsmittel anerkannt und die Schulbildung in 

Europa sieht vor ein bestimmtes Kompetenzniveau dieser Sprache zu erreichen. Darum 

liegt es nahe, dass sich auch LehrerInnen dieser Realität entsprechend, weiterentwickeln 

sollen. Aufgrund früherer Studien, die sich mit Englisch als Lingua Franca (ELF) in der 

Sprachlehre befassen, weiß man, dass Englisch-LehrerInnen, deren Unterrichtsprache 

nicht ihre Muttersprache ist, mit Problemen konfrontiert sein können. Diese bestehen 

zumeist aus Minderwertigkeitsgefühlen vor allem im Verhältnis zu Lehrkräften, die 

Englisch als Erstsprache haben, und auch aus Schwierigkeiten eine geeignete Sprach-

Identität zu finden, die genügend Möglichkeit bietet sich als erfolgreiche Sprachlehrkraft 

zu fühlen. Als Grund für diese Probleme wird sehr oft eine ausschließlich britische 

und/oder amerikanische Norm im Englisch-Unterricht angegeben. In der vorliegenden 

Arbeit wird versucht, anhand von Fragebögen und Interviews die tatsächliche Meinung 

zu diesem Thema österreichischer Englisch-LehrerInnen zu erforschen und ihren 

etwaigen Problemen auf den Grund zu gehen. Es wird beobachtet, dass die befragte 

Lehrerschaft geteilter Meinung ist. Einerseits befinden sich viele als Englisch-LehrerIn 

den Native Speaker, bedingt durch eigene Sprach-Erfahrungen, als überlegen, 

andererseits gibt es eine große Gruppe, die eine Standard-Englisch-Norm im 

Sprachunterricht für unabdingbar hält und dennoch unsicher mit ihrer Situation ist.  

Im Großen und Ganzen kann gesagt werden, dass aufgrund theoretischer 

Weiterentwicklungen in der Sprachforschung auch schon in der Praxis eine Entwicklung 

stattgefunden hat, die zeigt, dass ELF ein Phänomen ist, das mehr und mehr auch in der 

Sprachlehre aufgenommen wird. Durch vermehrtes Einbringen neuster Erkenntnisse in 

die LehrerInnen-Ausbildung und den Englisch-Unterricht insgesamt soll diese weiter 

begünstigt werden.  

 

 




